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Introduction 
This paper presents some initial indicative findings from two scoping exercises of current 
literature/research currently being conducted by members of the Examining Gender in 
Higher Education (EGHE) network, in relation to issues affecting women’s participation and 
success in HE in network members’ countries. Funded by a grant from the UK’s Economic 
and Social Research Council, the network involves a collaborative partnership between 
academic and activist colleagues with interdisciplinary expertise based in Rwanda, Uganda,  
The Gambia; Scotland, and the pan-African Forum for African Women Educationalists 
(FAWE).  

Established in 2017 for 18 months, the goal of the network is to draw together academics 
and activists to share and build knowledge and expertise on key areas of concern in gender 
and higher education (HE) comparatively across a range of African countries as well as the 
UK; and to build the foundations for sustained research that will address key issues of 
pressing concern in the field. One key area of concern has already been identified: 
participation and success of women students at university in STEM subjects. This is a crucial 
focus area in relation to the goals of gender equality and social justice, and directly supports 
key priorities of network member countries in terms of economic and infrastructural 
development. 

Scoping work is currently being  undertaken in the focus area of STEM and also more 
broadly on issues related to gender and higher education in member countries as part of the 
EGHE network’s activities, in order to produce findings of relevance for policy makers and 
practitioners (both in providing the context in relation to multiple national contexts and to 
also provide a comparative perspective across countries), and to identify and develop 
further key areas for future research collaboration.  

Background context and rationale 
In the vast majority of ‘developed’ countries and those in transition, women are now in the 
majority as undergraduate students. However, in many countries, especially in sub-Saharan 
Africa, South, West and East Asia, men remain in the majority at undergraduate level. There 
remains an urgent need to address the participation of women in HE across the world and 
across subject areas (see UNESCO 2010), emphasised by the continued prioritisation of 
equal access in terms of gender to “affordable and quality technical, vocational and tertiary 
education, including university” in the Sustainable Development Goals (SDG 4.3).      

Of particular relevance to this network is the role gender plays in potential students’ choice 
to study STEM subjects and their success once at university in these fields. Globally, women 
represent less than a quarter of students on average in ‘engineering, manufacturing and 



construction’, and not much over a third in ‘agriculture’ and ‘science’ (UNESCO, 2008). In 
Sub-Saharan Africa, the highest proportion of women students are in ‘humanities and arts’ 
(47%), followed by ‘health and welfare’ (44%), ‘social science, business and law’ (42%) and 
then ‘education’ (39%). ‘Engineering, manufacture and construction’ is the subject field with 
the lowest proportion of women students in all world regions (ibid.). A longstanding, 
popular, and seemingly global discourse constructs girls and women as seemingly innately 
less able in relation to STEM subjects in comparison to boys/men (see e.g. Bombardieri, 
2005). Moreover the scientific subjects most often pursued by women in higher education 
in many countries are those seen as ‘gender appropriate’, for example the social and 
biological sciences  (Bebbington, 2002). Such perceptions infuse teacher and parental 
expectations, and influence a students’ own self-perception as to their capabilities, 
enjoyment and interest in a particular line of study (Francis, 2000; UNESCO 2010; Archer et 
al., 2012).  

As well as a concern with access and subject choice, it is crucial to explore issues relating to 
gender more broadly in academic curricula, policy and pedagogical practice, as well as 
potential inequalities of lived experience of students and staff.It is vital, therefore, to 
explore in depth the complexities of academic culture, policy and practice in HE and the 
experience of staff and students, in order to effectively challenge existing inequities based 
on gender and other aspects of social identity/positioning. 

Methodology 

The work of the network members in scoping research literature of relevance to their 
national contexts is in its initial stages, and is expected to reach conclusion in the summer of 
2018.  Linked to their relative areas of expertise, the team members are focusing on one or 
both of the scoping exercise foci: either Scoping Exercise 1 (Gender and 
participation/success in STEM in HE) and/or the more broad Scoping Exercise 2 (Gender and 
participation and success in HE). Some team members are focusing specifically on issues in 
one country: (Dr Baine in Uganda;  Dr Miheso-O’Connor in Kenya; Dr Ndow in The Gambia; 
Prof Tanner on STEM-related issues in the UK; Dr Read on broader gender issues in the UK; 
Ms Umutoni in  Rwanda; whilst Dr Doroba and Dr Munthali are focusing on multiple African 
contexts. Prof Schweisfurth will be working on a comparative synthesis of the findings 
across all the countries of focus. 

Team members are employing review strategies appropriate to their fields of study and 
geographical contexts. For example, Dr Read is surveying academic journal articles relating 
to gender and HE that specifically focus on the UK context, utilising search facilities such as 
the ERIC research database and the Taylor & Francis and SAGE journal websites. Because of 
the volume of material this review will concentrate on articles published from 2000 
onwards. In addition, some members are gathering relevant statistical and policy 
information from the HE institutions within which they work, and are providing reflections 
based on their own specific experience within HEIs in their countries. 

Initial Findings  

In this paper we outline some initial recommendations that have been suggested in the 
literature in relation to key indicative themes that are emerging from our initial research – 



both In relation to aspects of relevance to the participation and success of women students 
studying STEM subjects, and in relation to women’s experience at university more broadly. 
We will also be highlighting a number of questions that have emerged and that we are 
hoping to gain more insight into over the course of the literature review period. The key 
themes are: 

1. Issues affecting admission into HE for women students, including those studying 
STEM subjects – including issues of support and encouragement, the importance of 
role models, and the influence of wider gendered expectations as to the 
appropriateness of certain subjects/study for girls and women  

2. Issues affecting women students’ ability to maintain their studies, including issues of 
financial support and interaction with existing academic/institutional cultures 

3. Issues affecting the success of women graduates, including women academics and 
their experience within existing academic/institutional cultures 

4. The importance of looking at participation and success for different groups of 
women, for example differences relating to age, socio-economic status and 
geographical location 

5. Patterns of similarity and difference comparatively across countries 
 

We are at the beginning of the scoping exercises, however some initial patterns and themes 
are emerging which we will be presenting here. In the rest of this paper we will focus on 
some initial patterns and trends emerging in themes 1, 3, and 4; reasons identified for these 
patterns, and outlining the form recommendations may take in these themes once the 
scoping exercises have been concluded. 
 
Theme 1: Admission into HE for women students 
 
What are the emerging patterns? Admission across the disciplines 
 

 In the sub-Saharan African countries under review, there is a consistent pattern of 
under-representation of women students entering HE institutions. UNESCO’s (2017) 
gender parity index for tertiary enrolment by country showed that a large proportion 
of sub-Saharan African countries fell below 0.8 GPI (where a score of 1.0 indicates 
parity and a score higher than 1 indicates women in a numerical majority). The 
figures for the African countries so far figuring in our scoping exercises are as follows: 
The Gambia 0.45 (in 2014); Ethiopia 0.48 (in 2014); Tanzania 0.51 (in 2013); Ghana 
0.69 (in 2015); Kenya 0.7 (in 2009); Rwanda 0.78 (in 2015); and Uganda 0.78 (in 
2014). 
 

 These national figures of course mask differential patterns within countries and 
types of institution. For example, in Rwanda as of 2016 women represent only about 
one third of the student population at public universities, 31.9% against 68.4% men. 
Yet, this is not the case when it comes to private universities, where girls represent 
the majority of the student population, that is 52% (MINEDUC, 2016). 

 

 



 Some policy changes have been implemented by HEIs in a number of sub-Saharan 
African countries to try and address the under-representation of women students, 
including affirmative action policies. For example since 1990, the Ugandan 
government has implemented an affirmative action where female A level applicants 
are given an extra 1.5 points to gain entry into all public Universities. However it is 
difficult to quantify the contribution of this policy in terms of increasing numbers of 
female students in Ugandan universities because over time a number of changes 
have happened such as opening public universities to privately-sponsored students. 
 

 In Western Europe, UNESCO (2012) notes that whilst men formed the majority of 
undergraduates in 1970, women are as of 2009 outnumbering men in HE – a 
situation shared with North America, Latin America and the Caribbean, and Central 
and Eastern Europe. UNESCO’s gender parity index score for the UK in 2014 was 1.31. 
The latest Higher Education Statistics Agency (HESA) data for UK universities show 
that a total of 794,900 female and 640,225 male students were enrolled for the year 
2015/16.  

What are the emerging patterns? Admission across STEM subjects 

 Despite their overall numerical minority in the UK, more male students are enrolled 
in STEM subjects in this country than women (337,750 men and 327,535 women 
respectively – over half (53%)of the total number of male students choose to study 
STEM subjects, as opposed to 41% of the total number of female students(HESA, 
2015). Gender disparities are largest in computer science and engineering and 
technology, where only 15% of undergraduate first degree students were female in 
2014-5 (ECU, 2017).  

 For the African countries in our review, the under-representation of women is even 
further pronounced in STEM subject areas (see e.g. Morley et al. 2010, Johnson, 
2011, Mbano et al. 2017). For example,In Rwanda in 2016, male students outnumber 
female students in science (13.5% against 8.1%) and engineering (11.2% versus 3.3%) 
(MINEDUC, 2016). In Kenya, statistics by CUE (2017) show that less than a third of 
the students enrolled in STEM subjects are female.   

 This agrees with Mangheni et al.’s (2010) findings which indicated that female 
students across African countries are concentrated in the humanities, social 
sciences, and health, with less than one third enrolled in science fields. In Uganda, 
the importance attributed to STEM has been shown in the 2005 decision to make 
STEM subjects compulsory up to ordinary level secondary school nationally, and at 
Public Universities 75% of government scholarships are reserved for STEM academic 
programmes. However there is no major investment in gender-specific interventions 
in Uganda at family, primary and elementary school level. 

 
Behind the patterns -some initial issues emerging from the literature 
 

 UNESCO (2012) notes that national wealth is a key factor in relation to women’s 
participation in HE. Women are more likely to enrol at university in countries with 
relatively high income, and have lower participation in low income countries.  



 

 Patterns of admission at tertiary level can only be understood with reference 
topatterns at primary and secondary level. Over the years global primary education 
enrolment rates have increased, for instance, from 52% in 1990 to 78% in 2010 in 
sub-Saharan Africa. However, in this region girls continue to lag behind boys 
particularly at secondary and tertiary levels (UNESCO, 2014). 

 

 By 2012, according to the Education For All (EFA) Global Monitoring Report (2015), 
63% of countries with data had yet to achieve gender parity in secondary enrolment. 
In some sub-Saharan African countries the rate of girls’ participation in secondary 
education is extremely low which has obvious implications for HE progression – for 
example Lestrade (2012) reports that only 4% of secondary students in Ethiopia are 
female.  

 

 In Rwanda there is now near equality in terms of net enrolment by gender at 
primary and secondary level. However, more boys than girls sit for Advance level (A’ 
Level) examination, which shows that girls are more likely than boys to drop out in 
secondary schoolsfor reasons such as financial constraints, pregnancy or early 
marriage (MINEDUC, 2016, UR 2017).In terms of pass rates, boys are still 
outperforming girls: 89.7 percent of boys against 85.1 percent of girls passed lower 
secondary examination in 2015 and 91.8 percent boys against 86.1 percent of girls 
passed S6 final exams in 2015 (MINEDUC, 2016).  

 

 The degree to which girls and women have access to female role models has 
repeatedly been cited as a factor in both participation in HE overall and in relation to 
the study of STEM subjects in particular (e.g. Morley et al., 2009, 2010; Johnson, 
2011; Lestrade, 2012; Plan, 2012; UNESCO, 2012; Atuahene, 2013; World Economic 
Forum, 2016). The argument for such role models relates to the challenges of 
prevalent socio-cultural stereotypes as to ‘appropriate’ and desirable activities, 
careers, or future goals for girls and women (World Economic Forum, 2016). 
Johnson’s (2011) study in Tanzania concluded that women in rural areas have a 
harder time finding role models because there are fewer women in positions of 
power or authority. 

 

 Parental concerns over issues such as their daughters becoming pregnant or 
marrying whilst away at university were cited as a possible factor in the lower 
enrolment of women in HE in Tanzania (Johnson, 2011).   

 

 An increase in the number of female teachers in secondary and further/higher 
education could play a major role in terms of changing perceptions as to what is 
achievable and desirable for girls and women. Higher numbers of female teachers 
have been shown to increase the rate of girls’ enrolment and help sustain their 
participation in education (Plan, 2012).  

 

 A wide range of research and strategies are aiming to address issues relating to the 
under-representation of girls and women in STEM internationally. Our scoping 



exercises will highlight the key aspects of research and policy currently being 
undertaken in our network countries.  

 

 For example in the UK research by the Royal Society is focusing on issues such as 
unconscious bias that can affect girls and women’s chances of progression and 
success in the spheres of education and work (see Frith, 2015) and also exploring the 
intersection of factors such as socio-economic status, ethnicity and disability with 
gender in relation to success in STEM (Royal Society, 2008). 

 

 Research in the UK also highlights the effects of a ‘masculine’ academic culture, 
particularly in areas such as Engineering, which may affect student experience whilst 
at university and deter women from moving on to STEM careers (see e.g. Powell et 
al., 2004); and highlighting the importance of not essentialising notions of gender 
difference, and the ‘genderedness’ of science, even whilst aiming to combat them 
(Barnard et al., 2010). 

 
 
What recommendations and sharing of ‘good practice’ stories are likely to result from the 
review?  
 

 Gender-specific strategies in STEM subjects and beyond, that encourage and support 
participation from family, primary/elementary level, and especially through 
secondary education and the ‘bridge’ to HE 

 

 Ways in which to challenge prevalent, essentialist sociocultural views on 
‘appropriate’ activities and careers for girls and women, including but not only 
focusing on access to role models. 

 

 Ways in which to also address issues relating to subtle issues such as ‘unconscious 
bias’, for example in selection procedures for educational and career appointments 
and awards, particularly in relation to STEM 

 

 An urgent need for disaggregated data in relation to gender, including STEM 
participation:  in an address in 2016 the UNESCO Director General pointed 
specificially to the lack of disaggregated data as a barrier to our understanding of the 
dynamics influencing women’s participation in STEM subjects globally (Bokova, 2016) 

 
 
Theme 3: Success as Graduates, Postgraduates and Academics 
 
 
What are the patterns? Some initial identified data 
 

 Gender disparities continue in relation to student ratios at postgraduate level, and 
especially in relation to academic staff. This pattern occurs both in the UK and in the 
African countries in our review.  



 For the UK, even whilst there is a slight overall majority of female students at 
undergraduate level, this is not the case at postgraduate level – for example a 
Universities UK report shows that in 2013-4 women comprised 55.1% of 
undergraduates but 47% of postgraduates (albeit improving from 44.5% in 2004-5).  
 

 These figures are much more marked in the African review countries, for example in 
Kenya less than 2 percent of the graduate students are women (CUE, 2017).  

 

 At Makerere University, the largest and oldest university in Uganda, 1461 Academic 
staff are employed - out of these 373 (26%) are female. In the Gambia male lecturers 
outnumber female lecturers, and women make up less than 10% of administrative 
staff. In Gambia College there is only one female member of 10-strong senior 
management team. In relation to academic qualifications less than 10% of female 
staff at Gambia College have a PhD, while less than 25% have a Masters degree.  

 

 The Council for the Development of Social Sciences Research in Africa (CODESRIA) 
argues that in the structures of many Africa Universities remain deliberately 
masculine, in terms of their representational structure, decision making procedures 
and the culture of their members (see also Morley, 2006). CODESRIA gives an 
example of a lack of women representatives during the 2008 Dean’s Conference 
which was held in Yaoundé as part of the General Assembly. Out of the nineteen 
deans from different African countries representing the faculties of Humanities and 
Social Sciences who took part in the conference only one was a woman.  

 

 UNESCO (2014) notes that despite the rising demand for STEM professionals, women 
continue to be under-represented in these fields, in all our review countries. For 
instance, in Gambia Technical Training Institution (one of five national tertiary 
institutions), 87% of the staff are male.  

 In Malawi women are under-represented in spite of a number of gender equity 
policies and initiatives that encourage females to pursue careers within the fields of 
science, technology, engineering and mathematics (Mbano et al., 2017). 

 At Makerere University in Uganda, the proportion of female academics in STEM 
subjects ranges from 27% in the area of Agriculture and Environmental Sciences to 
39% in the Natural Sciences and Mathematics. 

 In Gambia Technical Training Institution (a Tertiary institution), with 37 staff in STEM 
area (computer, engineering, technical studies), there are only 5 females (13% 
female staff compared to 87% male staff). 

 In the UK women’s overall numerical majority at undergraduate level is eroded at 
postgraduate level and in all but the more junior/part-time and temporary academic 
positions. In 2014/15 women comprised 45% of full-time academic staff in the UK 
and 63% of part-time staff.  34% of senior academic staff were women, and only 23% 
of professors were women (HESA, 2016).  



 
 
What are the reasons behind the patterns? Some initial emerging views 
 

 In the UK, feminist researchers have explored gendered cultural issues underpinning 
continued inequities in levels of senior academic appointments and conceptions of 
leadership (e.g. Burkinshaw, 2015), in applications for research funding and in 
relation to research performance indicators (see e.g. Knights and Richards, 2003; 
Harley, 2010); and practices of speaking, writing and ‘presentation of self (Francis et 
al., 2001; Jackson and Dempster, 2009).  Moreover, gendered forms of harassment 
and intimidation continue to be problematic (Howe-Walsh and Turnbull, 2014). 

 

 Moreover, women’s success as academics in the UK is still affected by sociocultural 
expectations in relation to caregiving: despite changes in recent decadeswomen still 
undertake a disproportionate amount of care of children and other family members, 
whist academic culture still implicitly assumes a ‘norm’ of the academic as a mobile, 
time-rich individual without significant caring responsibilities (Leathwood and Read, 
2009).  

 

 Our review will also be focusing on issues relating to gender and academic culture in 
the African countries we are covering. For example, research by Morley (2006) 
indicated a range of discriminatory practices faced by female academics in five 
African countries (Nigeria, South Africa, Sri Lanka, Tanzania, and Uganda) that 
ranged from lesser career development opportunities to negative perceptions about 
their academic abilities and stigmatization related to affirmative action programmes 
– much of this was intangible and difficult to pinpoint concretely, making it harder to 
challenge.  

 
What recommendations and sharing of ‘good practice’ stories are likely to result from the 
review? 
 

 More, in-depth research needed on the effects of gender insensitive environments/ 
wider forms of discrimination in academic culture that can be subtle, complex and 
pervasive. 

 A sharing of strategies (e.g. alternative networking and cooperative practices by 
women and, and with pro-feminist male academics) and ways to challenge 
discriminatory policies and practices in academia internationally 

 Generation of disaggregated data to illuminate gender related issues in HE 
 
 
Theme 4: Participation and Success for Different Groups of Women 
 
 
What are the patterns? Some initial identified data 
 
 



 Studies in all of the countries under review so far show a particular problem in 
relation to the representation of women from low socio-economic backgrounds. For 
instance, Lestrade (2012) notes that in Ethiopia 71% of university students come 
from families in the top income quartile from urban areas (see also Atuahene, 2013 
for a similar pattern in Ghana).  

 

 Morley et al.’s (2009, 2010) study in four universities in Tanzania and Ghana showed 
a similar marked disparity in participation rates for women from low socio-economic 
backgrounds. For example, in Management Studies women students made up 42% 
of entrants in a public Ghanaian university in 2006/7. However only 1.4% of the total 
entrants in this year were women who had attended schools in deprived areas.  For 
the BSc in Physical Science this drops to 15.3% women students, and only 0.6% 
women from schools in deprived areas.  

 

 They also highlighted disparity in terms of representation of mature women 
students (Morley et al., 2010). This was the case even in subject areas that globally 
tend to attract higher numbers of women and mature students. For example, the 
Ghanaian university first year entry rates for 2007/8 in Primary Education show that 
women made up only 22% of first year students, of whom 19% were aged 30 and 
over. In Commerce women comprised 22% of first year students, and only 3% of 
these were aged 30 and over (Morley et al., 2010).   

 

 

 Women increase their numerical majority in terms of proportion of mature students 
in the UK – in 2014-5 they comprised 63.4% of students aged 36 and over (ECU, 
2017).  The number of mature students entering the country’s HEIs has seen a 
relative decline in the last decade, particularly in students aged 36 and over on entry, 
which fell from 21.3% of all students in 2003-4 to 12.9% in 2014-15 (ECU, 2017). This 
ECU report notes that students aged over 21 on entry were more likely to drop out 
of university without qualifying and to achieve lower degree results than students 
under 21 (ECU, 2017). For example, 12.5% of students aged 22-25 who enrolled at 
university in 2013-14 had dropped out by 2014-15, compared to only 6.3% of 
younger students.  

 

 Moreover, In the UK differences in entry rates, progression and success by both men 
and women are substantial in relation to socio-economic background and this 
remains a key pressing problem (Crawford, 2014). For example, men from the 
bottom fifth of the population in terms of socio-economic status are 40.1% less likely 
to go to university than men in the top fifth – and for women the equivalent figure 
rises to 44.2% (Chowdry et al., 2013, cited in Crawford, 2014). 

 
 
What are the reasons behind the patterns? Some initial emerging views 
 

 A study conducted by the University of Rwanda (2017) found that, next to 
performance, funding also plays a key role in determining students’ entry into higher 
education in Rwanda. Socio-economic background not only effects decisions to 



enter university but also plays a role in the types of institutions that women access.  
In general, Rwandan public higher learning institutions tuition fees are noticeably  
higher than in the majority of existing private universities. Therefore, when students 
do not get government sponsorship and fail to find other sources of sponsorship, 
they would rather pay to join a cheaper private institution.  This has implications, for 
example, much as some of the private higher learning institutions may be more 
affordable, flexible and not strict, the quality of education is sometimes 
compromised (UR, 2017). 

 

 In terms of disparities in relation to mature students, Morley et al. (2010) and 
Johnson (2011) both looked at the challenges which married female students face (in 
Ghana and Tanzania, and Tanzania respectively), for example in negotiating the 
balance between academic work and their expected duties in the home. In Johnson’s 
study married women HE students benefited from husbands who had attained high 
levels of education themselves and were supportive of women’s rights.  Moreover, 
FAWE’s (2010) report shows that whilst private universities across Africa have shown 
greater flexibility in terms of the needs of women with work or childcare 
commitments, the fees for such institutions put them beyond the reach of the 
majority of women (FAWE, 2010). 

 

 A range of in-depth qualitative work in the UK has highlighted the complexities of 
experience of working-class, and working-class women in UK institutions, particularly 
in relation to their experience of navigating academic ‘cultures’ in institutions that 
continue to reflect what was once the historical norm of the student (and academic) 
as white, middle- or upper-class, and male (see Leathwood and Read, 2009; Reay et 
al., 2010).  

 

 In the UK whilst most HEIs are public, working-class and mature students often 
choose institutions that contain more students ‘like them’ in order to attain a greater 
sense of belonging and ‘fitting in’. In order to do so, such students are more likely to 
choose HEI’s that are less prestigious. Whilst the academic quality in such institutions 
rival the more elite institutions, qualifications from such institutions hold lesser 
degrees of cultural capital in the eyes of employers (Leathwood and Read, 2009; 
Reay et al., 2010). 

 
What recommendations and sharing of ‘good practice’ stories are likely to result from the 
review? 
 

 Ways in which to ensure the support of female students whilst at HE, particularly 
those from further under-represented groups (e.g. flexibility in terms of class hours 
for working women and those with childcare or other care commitments). 

 

 Further research (both quantitative and qualitative) is needed to understand the 
complexity of the experience of different groups of women students across our 
review countries, and the implications for their future life chances, in order to 



facilitate policy-makers and practitioners concerned with addressing these areas of 
inequity. 

 
 
Conclusion 
 
With this paper we have highlighted some initial emerging points of concern in relation to 
the access and experience of women students and academics in HE, in and beyond STEM 
subjects, in our review countries. In conducting our review we have a number of aims going 
forward: 
 

 We intend with the scoping exercises to provide as much information as possible not 
only in relation to women’s access to Higher Education in these countries, but also to 
their experience and success whilst at university. There are a number of challenges: 
for example at present it is proving challenging in many countries to find data that 
goes beyond enrolment. To take one instance, Makerere University in Uganda 
provides gender disaggregated data at admission and graduation but does not 
collect data in relation to progression, such as drop-out rates.  

 

 We also aim to establish from academic, policy and institutional literature the nature 
and extent to which universities in network countries employ gender equality and 
Anti-Sexual Harassment Policies and how these policies relate to practice on the 
ground.  

 

 We aim to explore the link between these experiences and wider sociocultural views 
about gender – assessing the degree to which essentialist social conceptions about 
what is ‘natural’ and ‘appropriate’ for girls and women to do affects not only 
participation in HE but also subject choice – particularly in STEM subjects - and 
progression as graduates and as academics.  

 

 Finally, we aim to explore comparatively the ways in which our review countries not 
only contrast but also to highlight areas and patterns of  similarity, in order to share 
knowledge and to work collaboratively on research that can inform policy and 
practice in this area to benefit women across and beyond our multiple national 
contexts. 
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