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At 23.8%, Zambia‟s adolescent population (aged 10-19) is one of sub-Saharan Africa‟s highest 

(National Implementation Plan 2015). At this point of transition into adulthood, adolescents, 

especially girls, face numerous vulnerabilities such as teenage pregnancies that directly hinder 

them from completing school and achieving their full potential. 

Over the past decade, Zambia has experienced a challenge in pregnancies among school girls. 

The MInistry of General Education‟s data shows on average over 15,000 reported pregnancies 

annually the past five years. More than 80 per cent of these pregnancies occur in rural areas 

where children are subjected to unsafe learning environments (Zambia Education for all 2015 

National Review). 

In 2015 there were 11,989 pregnancies and between 2010 and 2016, there were 89,980. In 

terms of rural-urban location, rural schools had more pregnancies than urban both at primary 

and secondary level. Pregnancies still remain a challenge in the education system both at 

primary and secondary level and therefore there is need for effective remedial measures to 

enable girl learners complete their education. (Statistical Bulletin, 2016). Teenage pregnancies 

are largely driven by low knowledge of sexual reproductive health and limited access to 

services, transactional sex due to financial insecurity, and customs that promote early marriage. 

While the government has a Re-entry Policy, re-admissions remained below 50% during the 

period. 

The adolescence period is also a critical stage for developing important life skills, attitudes and 

behaviors- all of which require information and guidance. Many girls, however, especially those 

in rural areas, have poor access to information about sexual and reproductive health (SRH), life 

skills and career options. There is a strong correlation between poor access to education, 

teenage pregnancies and poor career options. According to the Zambia Demographic Health 

Survey (ZDHS, 2013) reports, 29% of girls aged 15-19 have given birth or are pregnant with 

their first child and twice as many teenagers with no education have begun childbearing (53%). 

Once girls become pregnant, their ability to stay in school and complete school successfully 

careers becomes compromised. Consequently, a substantial number of youths leave the school 

system inadequately prepared for further education, training, and employment opportunities on 

the job market. 

In light of the above analysis, Restless Development has been implementing a programme that 

focuses on an integrated training for young people through the creation of knowledge on wider 

career choices in Science, Technology, Engineering and Mathematics (STEM), financial literacy 

and livelihoods as a way of empowering young people with skills that enable them to develop 
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enterprises and sexual reproductive health as a way of enabling them to make informed sexual 

health decisions. Therefore, the Zambian Girls 2030 addresses the above. 

 

 

ABSTRACT 

In Zambia, as in other parts of Africa, young people now constitute the majority of the 

population, and their integration and contribution to society‟s development has been impeded 

due to limited job related skills, access to information on life skills and financial education which 

has ultimately led to limited innovation for young people to create employment opportunities 

amongst themselves. There is a strong correlation between poor access to education, teenage 

pregnancies and poor career options. Consequently, a substantial number of youths leave the 

school system inadequately prepared for further education, training, and employment 

opportunities on the job market. 

In light of the above analysis, Restless Development Zambia hub has been working in 

partnership with Ministry of General Education specifically the Guidance and Counseling Unit 

with the view of strengthening their approach to designing interventions that equip young people 

with skills compatible with the labour market. Through our Restless Model which recognises that 

transformative change only happens when the individuals involved not only deliver, but also 

influence and inform every aspect of development at the same time. This is why our model is 

underpinned by these three key elements: young people directly improve lives through 

community engagement and mobilisation; create and share evidence of the life experience of 

communities and act as knowledge bridges between communities and institutions through their 

research; which contributes to changing cultural norms, policies and systems that affect 

people‟s lives and driving accountability from the centre to governments and aid agencies.2 

Restless Development has designed an intervention in partnership with the Guidance and 

Counseling Unit called “Zambian Girls 2030” that focuses on integrated approach of bridging the 

gap between the world of work and the school environment. The programme has a three tier 

approach focusing school level career and skills clubs, district level career and skills camps and 

career internship programme. The programme is targeting 12,000 girls between grades 8 and 

12 over a three year period and it is been implemented in the rural parts of Zambia in Northern 

and Southern Provinces. 
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Programme Design 

School level career and skills clubs: This part addresses crucial areas that support sustained 

stay for a girl in school such as training of in sexual and reproductive health as a way of 

enabling 2 

them to make informed decisions around their sexual health; financial literacy and livelihoods 

which equip them with basic skills required to set up an enterprise as well as access to advice 

and support through the school guidance and counseling package which enables them to 

identify and aspire on what they would like to become once they complete school. The clubs 

meet once weekly and are supported by the school guidance and counseling teacher.” The 

career guidance package offered to the learners has empowered them with knowledge 

and life skills in order for them to become productive citizens in their communities and 

country at large.” 

District level Career and Skills Camps: The camps create linkages between school and the 

world of work. The adolescent girls are exposed to career camps which set the basis for what 

they should expect to find in the labour market. The camps also provide an opportunity for the 

girls to meet females who have made it in different career backgrounds and thus get to have 

access to mentors or models to look up right from their own communities. Camps happen during 

the school holidays for five days. 

Career Internship Programme: As a follow up from the career camps, the girls get exposed to 

an internship programme which runs for two weeks in the different private and public institutions 

that they are attached too. This part of the programme exposes the girls to the real world of 

work and enables them to make connections with what they have identified as part of their 

career aspirations. The girls are exposed to the market needs for each professional and this 

crucial especially with 
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Background and issues 

The period between the year 2000 and 2015 saw the government of Zambia and other 

governments in Zambia make strides in ensuring that every girl and boy has a chance to receive 

basic education. Since then, the Ministry of General Education reviewed and revised its policies 

around access to education such as the introduction of free primary education, increased 

awareness on the re-entry policy and increased funding for infrastructure to ensure gender 

equality was achieved. The government through these strategies inclusive of increased budget 

allocation to primary education realized an increase in the primary completion rates from 64 

percent in 1990 to 90.9 percent in 2010. Disaggregation by sex shows that the improvement 

was higher for girls. Similarly, the completion rate for Grade 9 (basic school) increased from 

35.3 percent in 2002 to 53.2 percent in 2010 while that for Grade 12 (secondary school) 

increased from 14.4 percent in 2002 to 31.7 percent in 2010. In both instances, the completion 

rate has improved faster for girls than for boys. In fact, girls have overtaken boys in completing 

basic school. However, this says little about the quality of this education and its ability to make 

graduates „fit for work‟. Both Grades 9 and 12 have low pass rates (MDG Zambia report:2013). 

However, despite making considerable progress towards access to education through increased 

enrollment rates at grades one and completion rates for primary education concerns still remain 

on the quality of education received by the learners during their stay in both primary and 

secondary school. Due to the increased enrolment rates for learners in primary school many 

developing countries still struggle to recruit enough personnel to maintain previous 

student/teacher ratios, as the number of students accessing education has increased 

(UNESCO:2015). The (UN Zambia Signature Issues Series - # 2 of June 2013 on the 

Conditions of Young People in Zambia) outlined that the average class size in Zambia‟s schools 

have increased from 37 to 57 over the past two decades. This has led to the undesired outcome 

where students complete formal schooling but remain functionally illiterate and hence are 

neither competitive nor productive as a graduating young person in an increasingly demanding 

job market. 

Furthermore poor quality of education has resulted in a mismatch between skills mix imparted 

by the education system and the needs of the labour market. Many learners in Zambia who go 

through the education system find difficulty getting decent jobs because they have inadequate 

skills for such jobs. This has implications on productivity as labour productivity in Zambian firms 

is much lower compared to its regional competitors. As such, many companies in Zambia are 
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forced to hire foreign experts or invest considerable resources in staff training to cover the 

various skills gaps. The poor skills could be attributed to the limited skills development during 

the school years, low enrolments in tertiary level and vocational institutions, which are also key 

to imparting skills to the youth. According to Vision 2030, only 2% of the country‟s population 

had completed a Bachelor‟s degree or above by 2006. In addition, the quality and current 

number of TEVET institutions are inadequate. In 2014, the Revised 6th National Development 

Plan noted that the TEVET system could only absorb about 5% of the 300,000 youth who leave 

the school system at both grades 9 and 12 each year (UNFPA Policy Brief, accelerating 

economic growth & policy reforms, May 2015). The (National Employment Plan 2015) outlines 

that a substantial number of youths especially girls in Zambia leave the school system 

inadequately prepared for further education, training, and employment opportunities on the job 

market. 

It is from this background that Restless Development Zambia through the initiative of the 

“Zambian Girls 2030 Programme” has been working in partnership with Ministry of General 

Education specifically the Guidance and Counseling Unit with the view of strengthening their 

approach to designing interventions that equip young people with skills compatible with the 

labour market. Through our Restless Model which recognises that transformative change only 

happen when the individuals involved not only deliver, but also influence and inform every 

aspect of development at the same time. This is why our model is underpinned by these three 

key elements: young people directly improve lives through community engagement and 

mobilisation; create and share evidence of the life experience of communities and act as 

knowledge bridges between communities and institutions through their research; which 

contributes to changing cultural norms, policies and systems that affect people‟s lives and 

driving accountability from the centre to governments and aid agencies(Restless Development 

Strategy:2016). Through this model it is being proven that demographic dividends from young 

people through skills development can be harnessed for transformation of the Zambian 

communities.    

 

Goals and objectives 

The Goals of the Zambian Girls 2030 Initiative is to have national, sub-national and community-

level education stakeholders have strengthened capacity to increase equitable access to 

education, especially to secondary education for adolescent girls and marginalized children in 

targeted provinces by 2020. 
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The Objectives of the Programme Include; 

1. By 2018, 11,200 girls between grades 8  and 12 are trained  or sensitized on; career 

guidance, reproductive health and re-entry policy  through participation in school clubs to 

facilitate their being retained in school or transition to tertiary education 

2. 1200 adolescent girls have acquired knowledge and skills on leadership; employability 

and Career options; entrepreneurship   to make informed decisions about staying in 

school, transitioning to higher education and future career paths by 2018. 

3. Ministry of General Education has Increased capacity to implement and monitor the 

national Career Guidance standards at School level. 

 

Implementation strategies 

Many research studies have consistently suggested that young people can be assisted to 

make career choice through guidance and counseling services. For example, Graff et al (1972) 

specified that career counseling would help in achieving 7 major goals: becoming aware of 

majors offered, becoming aware of career opportunities and requirements, interpreting and 

evaluating aptitude and interest measures, discussing the relationship of personal and social 

factors in career choice, discussing philosophy of life and values and the implications for career 

choices and, establishing educational and career goals consistent with abilities, interests and 

personality. 

The Zambian Girls 2030 programme‟s primary target are adolescent girls in schools and 

through our experience of implementing Sexual Reproductive Health and Livelihoods and 

employment programming programing with young people we are strengthening the already 

existing efforts of the guidance and counselling of the Ministry of General Education. The 

Zambian Girls 2030 programme uses a four tier approach in its implementation in the 200 

schools across the 8 districts in Southern and Northern Province among which is; 

 

1.    Training of 200 guidance and counseling teachers in career guidance. 

Following the baseline study conducted by Restless Development in 6 of the 8 districts of 

where the Zambian Girls 2030 programme is being implemented, results indicated that over 

80% of the guidance teachers had not received any training in guidance and counseling since 

the time of their appointment into the office. This formed a basis to have continued training for 

the 200 guidance teacher in guidance and counseling (inclusive of career guidance) as well as 

intensive trainings in running career clubs in the school so as to support adolescent girls to 

remain in school and complete their secondary education. Through the partnership of the 
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Ministry of General education at the National, Provincial and District levels the project has 

managed to train 200 teachers in the 8 districts as well as 8 district guidance and counselling 

coordinators. By working with the established structures within the Ministry of General 

Education the, project embraces the concept that true sustainability of the programme can only 

be achieved through partnership with the Ministry of General Education.  

    

2.    Establishment of School Level Career and Skills Club. 

Following the continued training of the 200 guidance and counseling teachers, the Zambian 

Girls 2030 Project focuses on establishing career and skills clubs in the 200 schools. The 

career clubs are establishments in the schools that provide a platform and lab for learners to 

explore and research on diverse career fields while building employability skills, life skills, 

sexual reproductive health and entrepreneurship and livelihood so as to equip adolescent girls 

with basic skills required to set up an enterprises among adolescent girls. The clubs meet once 

weekly and are supported by the school guidance and counseling teachers within the various 

schools. The core elements of the Career and Skills Clubs sessions include:  Career 

counselling, focusing on job markets in Zambia and the skills needed to access the job market, 

with a particular focus on careers with traditional low entry of females (STEM related careers 

for example); higher education opportunities and offering girls an overview of existing 

opportunities for higher education. 

 

3.    Provincial & District Career and Skills Camps. 

The career and skills camps are platforms that are held once every year bringing together 

adolescent girls in grades 8 & 9 during the school holidays from the 8 districts for a period of 5 

days. The career camps that bring together more than 400 adolescent girls are designed to 

inspire, motivate and encourage adolescent girls to explore career options and become active 

citizens. The career and skills camps also aim at bringing together unique characteristics and 

diversity of the local girls and share principles that promote gender equality, develop leadership 

skills, improve self-esteem, and increase knowledge of girls‟ health issues, financial education 

and support aspirations and career goals. Through the embedded career fair exhibitions career 

camps engage corporate, academic, and government leadership figures and specialists 

especially successful female leaders from STEM related fields to come and present the 

workplace realities and requirements of various fields of employment as well as opportunities 

for post-primary education and skills development for the adolescent girls. 
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Therefore through these career and skills camp, adolescent skills are not only recipient of 

knowledge and skills but rather are transformed to be responsive and active young leaders and 

changemakers capable of demanding and delivering just and sustainable communities. 

 

4.       Internship Placement 

As a follow up from the career camps, the girls get exposed to an internship programme which 

runs for two weeks in the different private and public institutions that they are attached to. This 

part of the programme exposes the girls to the real world of work and enables them to make 

connections with what they have identified as part of their career aspirations. The girls are 

exposed to the market needs for each professional and this crucial especially with shaping the 

future employability skills for the girls. 

Analysis and interpretation of results 

The analysis of the outcomes of the impact of the Zambian Girls 2030 programmes comes 

after looking at the impact and feedback gathered from the learners who have been exposed to 

the intervention, the teachers, head teachers and district education directors among which 

includes; 

 Training of 200 guidance and counseling teachers in career guidance 

The Zambian girls 2030, facilitated and conducted orientation training workshops with 200 

guidance and counseling teachers in the 8 districts from the 200 selected schools in career 

club establishment, career club management of the draft tool kit. The trainings have seen, 

Increased capacity of Guidance & Counseling Teachers in the selected schools to fully 

understand the Ministry of General Education guidelines of guidance and counseling in the 

schools as well as increased capacity of the Guidance & Counseling Teachers in the selected 

schools for the Zambian Girls 2030 project to form career clubs in the schools and implement 

activities using the draft career club facilitator‟s manual. The trainings further provided an 

atmosphere for the teachers share some of the best practices, these were further used to 

address some of the challenges that were faced by some schools in their guidance and 

counselling roles and responsibilities.  For instance, the District Education Boards secretary in 

Mpulungu district explained that: ““Your team(Zambian girls 2030) has built our capacity on 

how to better engage and facilitate with our girls and I am committing to ensuring that 

come 2017 we as Mpulungu district will have a district career fair for the learners” 

 

 Establishment of School Level Career and Skills Club 
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 Provincial & District Career and Skills Camps 

 Internship Placement 

 

Increase in school attendance; 

According to Restless Development monitoring visits, there has generally been an 

improvement in school attendance and active participation in school activities among the girls 

who have been exposed to the career camps and as well as the internship placement. The 

Guidance Teacher Chinsali Secondary school outlined “The girls we sent for the career and 

skills camp in 2016 have been a role model to other and are usually inspiring and talking to 

their friends during the school assembly something we did not see before the camp”. Thus, 

exposing to girls career camp interventions that focus on building the capacity of the girls in all 

aspect has proved to make girls active citizens within the school and has increased their school 

attendance. 

2. Learners have widened knowledge on career options: 

According to the theory of planned behaviour (Ajzen,1991), children‟s career choice intentions 

change from a fantasy stage to more realistic options as they grow up (Hartung et al., 2005). 

By adolescence, therefore, one can expect that they would explore various career options and 

develop career choice intentions consistent with one‟s own abilities, values, and interests 

(Kracke, 2002). Research studies have suggested that adolescent career choice is influenced 

by many factors, including life context, personal aptitudes, and educational attainment 

(Bandura et al. 2001). 

The Zambian girls 2030 project through the career camps and the school level career and skills 

clubs has increased and widened the career options knowledge of the learner‟s that have been 

exposed to the various activities that have been conducted in project. The learners are now 

able to relate with the experience they have had in these activities and relate on what they 

want to be once they graduate from school. For instance, Edith explains „I now have power 

tool, initially I wanted to be a nurse but after my internship at parliament, seeing the female 

sergeant at arms, I now want to be a doctor, I know I can do it and be the best.‟  

 

3. Increase in Girls Taking up Leadership Roles 

The exposure of the girls through the career amps and the internships have had significant 

impact on both social and academic lives of the girls. A follow up on the girl's exposed to career 

camp and internship placement on the Zambian Girls 2030 project has also indicated that there 

is an increase of the girls attending either of the interventions in taking up leadership roles in 
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the school. During the monitoring visit to St John‟s Secondary school in Mungwi, it was 

revealed that the girls who have been exposed to the internship placement from the school had 

taken up the roles of the head girl and prefect in the school. „Mrs. Grace Chitulangoma the 

mother to Catherine Chilufya said Catherine has now become more ambitious; she is studying 

harder and was chosen as head girl at the school‟ (Restless Development monitoring 

report:2030). 

 

4. Learners are more focused on their studies 

The monitoring visits that have been conducted by the project team have also reviewed that 

the girls that have been exposed to the career camps and internship placement now have a 

more focused view of their studies. For instance, Buumba Siansowa a 17 year old grade 11 

female said she has seen changes in herself before and after the exposure. She now puts in 

more effort in her school work as opposed to previous. Buumba further explains that, she now 

has a strong passion to achieve her dream of being a nurse and she is working towards 

achieving that dream by paying extra attention to her academics. She is no longer influenced 

by her peers and has concluded that being part of more than one club is very helpful and helps 

one become a better person. 

Gracious Inaboa, a 17 year old grade eleven pupil at Maamba Mine secondary school in 

Sinazongwe district of Southern province, says she has benefited greatly from the exposure. ”I 

now look at things differently because I know my values and I can be whatever I want to be”. 

„This has seen me spend my free time studying instead of playing with friends as I did before. I 

stopped mingling with people that give me wrong advice‟. 

 

5. Increased Commitment by the private sector to provide career and skill mentorship to 

girls: 

Through the interactions with the private sector institutions engaged to provide career and skills 

mentorship to girls between the grades 10 – 12, results indicate increased interest from private 

sector institutions to support girls in skills and career development. This can be seen in the 

feedback given during the debrief meetings with female mentors. Moreover, upon 

understanding the objectives of the Zambian Girls 2030 programme there has been increased 

request by other private sector institutions to be part of the programme beyond the internship 

programme (debrief). 
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6. Creation of a pool of young change makers 

Through the Zambian Girls 2030 programme, there is increased evidence that the girls 

participating in the career and skills camp and internship placement are challenging the social 

norms amongst their peers, leading discussions on issues affecting learning in schools and 

participating in guidance and counseling activities and providing accountability to the guidance 

and counseling unit in the school. Slowly, the Zambian Girls 2030 programme is creating a pool 

of change makers in the schools who are proactive, influencing the traditional norms of the 

schools and communities that inhibit learners especially girls from fully participating in the 

schools. 

Implications and keys lessons for policy reform 

Schools  

1. Creations of coalitions: The preparation of the girl child to fully be equipped with the 

skills required on the job market, requires deliberate creations of coalitions by the 

Ministry of General Education and all relevant stakeholders . The Coalitions of 

academic institutions, private and public institutions has potential to bring like-minded 

institutions together to bridge the gap between school experience and the world of 

work, thus fostering a movement that prepare learners for the world of work. 

2. Integrated approach to school clubs: There has been a lot of isolated clubs in the 

schools that focus on different issues which have not yielded sustainable results as 

pupils and teachers are constrained with time to attend to all the clubs. However, career 

and skills club provide an integrated approach of bringing different aspects of life skills, 

sexual reproductive health, financial and entrepreneurship and career and employability 

skills.  

3. Intensification and integration of soft financial and entrepreneurship trainings: 

The majority of the pupils come from very poor homes and a major cause of the school 

drop outs is due to the fact that as the pupils proceed with their education, their parents 

are no longer able to support them. There is need for the schools to intensify and 

integrate the aspects of financial literacy and entrepreneurship for the pupils to help 

them raise some monies to support their education. This should however be carefully 

handled as it itself be a factor that drives pupils away from school, therefore focus can 

be on soft financial and entrepreneurship skills trainings.  
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Ministry of Education  

1. Improved capacity of school guidance and counselling units: The Ministry of 

General Education to consider deployment of trained guidance counseling teachers to 

all schools country wide, alternatively there is need to reduce the teaching load for 

guidance counseling teachers so that guidance and counseling units are able to 

counsel and mentor pupils more intensively (the Zambian girls 2030 baseline evaluation 

reviewed that guidance and counseling teachers in most schools are also required to 

have normal class lessons away from their guidance and counseling duties). A full-time 

counseling staff would not only have more time to mentor girls and pupils in particular, 

but could also work on tasks that the guidance and counseling units are currently 

unable to carry out, like community outreach. Infrastructure development also continues 

to hinder the guidance and counseling units in the schools to carry out its functions. 

Some schools have assigned guidance and counseling teachers/units, their work is 

however limited as they do not have structures (offices) to carry out the guidance and 

counseling functions from.  

2. Scale up and sustainability of the activities: The results from the baseline evaluation 

indicated that young people have limited knowledge on career options. The evaluation 

also reviewed that they are few to no activities in the implementation areas that can be 

employed to expose the learners to the outside environment. The overwhelming 

response to the camps as well as the internship opportunities that have been conducted 

indicate that young people have varied career interests, thus, providing them with 

platforms to access information and opportunities to interact with role models, 

employers and institutions of higher learning will help learners think closely about their 

skills, interests and achievement is useful in identifying appropriate career choices for 

learners. Considering the overwhelming and positive response received and the 

inherent achievements of the school level career and skills clubs, the girls‟ camps and 

the internship opportunities, the Government and other stakeholders should put 

measures in place to scale and sustain these activities. 

3. Taking the world to the learners through ICT: Looking at the location and distance of 

the schools in the project, the project can only accord the opportunity of career camps as 

well as internship opportunities only to a few pupils, it has thus proven costly to take the 

learners to the world. However, the use of ICT presents an opportunity for us to take the 

world to the learners. The ministry together with stakeholders in the education sectors to 

develop an application that will be used in the various schools to sensitize learners on 
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their career options, employability skills as well as the available internship opportunities 

on the job market.   

4. Regional and country ICT online portal; At country level and regional levels, we live a 

technological world. We thus have an opportunity at these levels to develop and have a 

career related virtue resource center that will be coordinated and accessed at a regional 

level. The ministry of education will administer the online portal and update it in 

accordance with the schools available as well as their locations at regional level, country 

level, conduct and coordinate career related trainings at regional level. This also 

provides an opportunity for schools to share best practices in guidance and counseling 

systems at regional level, additionally learners also get to interact and share best 

practices across countries. 

5. Tracking for the girls that undergo the internship: The use of ICT provides an 

opportunity for the tracking in terms of tracking progress for the learners that undergo 

the internship. The mentors will be able to track the progress being made by the 

mentees and can still further provide mentorship to the learners.  

6. Creation of offline ICT libraries in schools: offline ICT libraries will enhance and 

promote career and skills development in the schools, learners will be able to access 

knowledge on careers, employability skill. Additionally, building the capacity of guidance 

and counseling units in the schools to update and use these libraries in the career clubs 

as well as the guidance and counseling units for further skills development and 

widening of career options of learners.  

Stakeholders  

 

1. Community and school concerted efforts: The results of the technical monitoring 

visits have indicated that parents in the communities of the implementation schools have 

continued to appreciate the Zambian girls‟ 2030 project and the impact the project is 

having on the children that have been exposed to the school level skills clubs, the career 

camps as well as the internship opportunities. There is thus need for integrated school 

and community partnerships in mentoring and role modeling of learners. This will 

encourage parents and the community in general on the need to send and support the 

girl children at school. In the long run, this will help curb the cultural beliefs that hinder 

the girl-children from advancing in their education are addressed. These include 

negative self-image reinforced in school environments, distorted community and school‟s 
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opinion of the ability of the girl-child, role expectation of the girl-child in the community 

and so on.  

2. Participate in Career Guidance Programmes for Youth Still in School: The 

internship opportunities that have been provided by the Zambian girls 2030 project have 

had tremendous impact on the career choices of the internship attendees, furthermore, 

these opportunities have still had an impact on the school lives of these internship 

attendees as we have seen them have more focus on their schools as well as take up 

leadership roles and be role models to their peers. This therefore poses a challenge to 

stakeholders in the job and education sectors. According to (manpowergroup), One of 

the simplest and most direct things that employers can do is to partner with schools and 

vocational institutions to increase young people‟s exposure to the world of work. 

Employers and other institutions can provide speakers and participants for related 

activities such as career days and job shadowing. For many youth, business leaders can 

serve as role models and as an inspiration to set more ambitious goals for themselves. 

Without waiting for the implementation of more ambitious curriculum reform agendas, 

employers can use their influence to encourage schools to adopt courses that help 

young people navigate the job-search process and build key soft-skills relevant to the 

workplace.  

 

 

 

 

 

 

 



17 
 

References  

Ajzen I (1991). The theory of planned behavior. Organizational Behavior and Human Decision 

Processes, 50, 179-211. 

 

Bandura A, Barbaranelli C, Caprara GV, Pastorelli C (2001). Selfefficacy beliefs as shapers of 

children's aspirations and career trajectories. Child Development, 72, 187-206 

 

Debrief Meeting Minutes for Zambian Girls 2030 mentors Lusaka, April 2017 

 

Graff RW, DanishS, Astin B (1972). Reaction to Three Kinds of Vocational-Educational 

Counselling. J. Counselling Psychol. 

 

Hartung PJ, Porfeli EJ, Vondracek FW (2005). Child vocational development: A review and 

reconsideration. J. Vocational Behavior, 66, 385-419. 

 

Kracke B (2002). The role of personality, parents and peers in adolescents career exploration. 

J. Adolescence, 25, 19-30. 

 

Manpowergroup, (2012). Youth employment challenges. White paper. 

 

Millennium Development Goals Progress Report Zambia 2013 

 

National Employment Plan 2015 

 

Restless Development Monitoring Report February 2017. 

 

Restless Development Strategy 2016-2021. 

 

Restless Development Teenage Pregnancy Desk Review (2011-12) 

 

The UNESCO Institute for Statistics estimates that without renewed action, teacher shortages 

will continue to deny millions of children the right to primary education. Seventy-four countries 

face an acute shortage of teachers (UIS Factsheet, October 2015, n°33). 



18 
 

 

UNICEF 2014, A Report Card on Adolescents in Zambia 

  

 

 


