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Abstract  

Zambia is a country that is progressing and developing and all the while people with intellectual 
disabilities (IDs) fall further and further behind because very little is being done to understand and 
respond to their specific needs. They are systematically excluded from all aspects of life from an early 
age and therefore are unable to lead a meaningful life.    

Even where services are slowly emerging for persons with other disabilities, intellectual disability is 
still neglected, in part due to limited research on the capabilities of persons with Intellectual 
disabilities and a dearth of advocacy by and for them. Research into intellectual disability is 
predominantly conducted in and about high-income countries (Townsend, 2011). Therefore, service 
provision for people with intellectual disabilities in Africa is not always well served by insights obtained 
from western research agendas as they do not adequately take into consideration the African context 
and setup. Appropriate and effective rehabilitation requires an understanding of the context and the 
environment in which the person with disabilities operates.  
 
It is on this background that the Sani Foundation has been piloting a model of providing holistic and 
relevant education and training to young adults with intellectual disabilities to prepare and transition 
them into open labour market employment and independent living within their communities. The Sani 
Foundation’s case study seeks to establish what institutional systems and structures need to exist in 
order to successfully transition persons with intellectual disabilities into paid work in a Zambian 
context and recommend how this model can be replicated in different settings both at a national level 
and in other African countries. 
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1. Background and issues 

 
According to the WHO, 2 million women and men in Zambia, or 15 per cent of the population 

have a disability (World Health Organisation, World Bank; 2011). However, a 2010 national census 

puts the disability prevalence in Zambia at 2% (CSO, 2010). This significant discrepancy is evidence of 

how many people with disabilities are not captured and therefore not catered for. People with 

intellectual disabilities are one of the main groups not adequately counted in the national census as 

most intellectual disabilities cannot be seen and this is also compounded by the situation in Zambia 

where traditional beliefs cause families to hide these persons due to shame.  

 

In 2010, Zambia ratified the United Nations Convention on the Rights of Persons with Disabilities 

(UNCRPD). Later in 2012, the UNCRPD was domesticated and the Persons with Disabilities Act No 6 

was enacted by parliament. However, the Zambian Government is yet to put in place a comprehensive 

implementation plan to actualise its commitment or to mainstream disability inclusion within other 

sectors such as Education and Labour.   

 
1.1. Education Services 

About one-third of the 77 million out-of-school children in the world are disabled (World Vision, 

2007) and within the wider disability group, children with intellectual and multiple disabilities are the 

most likely of all disabled children to be out of school (ACPF, 2011) 

 

Despite growing policy commitments to inclusive education, special schools are still provided as the 

principal response to ID. The mainstream provisions do not amount to full inclusion as they are largely 

unsupported and unresponsive the individual pupil’s need for learning support. Additionally, parents 

are reluctant to send their children to mainstream schools that offer poor quality ID services and are 

not welcoming - socially and/or systemically - to their children. It is also the case that in some 

instances, parents do not see the value of sending a child with a disability to school because of their 

low expectations of the child (UK Dept. of Health, 2010). 

1.2. Employment Services 

The current employment services for persons with intellectual disabilities in Zambia are largely 

through “sheltered workshops”. These are segregated facilities established for people considered 

unable or unlikely to obtain or retain a job in the open labour market because of their perceived 

learning limitations. They offer training in income generating activities (e.g. carpentry, farming, etc.) 

Despite these facilities being vocational training centres, very few persons with intellectual disabilities, 

if any, ever graduate to the open employment market where they can earn fair wages. Given the 

results of several research studies, in combination with the realization that a real job in the community 

gives people a strong sense of identity, it came to be recognized that segregated settings send a 

message to people with disabilities, and to the population at large, that they are different from the 

rest of society, and that alternatives were needed to allow them to have the same conditions of life 

as everyone else (Nirje, 1985). 

2. Goals and objectives 

 

Goal: To have a documented model on increased entry and participation of persons with intellectual 
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disabilities into workforce in Zambian context 

• Objectives 1: Undertake review of international models to collect evidence of successful learning 

systems that stimulate young people with intellectual disabilities to acquire skills 

• Objective 2: Identify policies, institutional systems and structures that need to be transformed to 

successfully adapt these models  

• Objective 3: Recommend to African governments a model for providing relevant and holistic 

education to young people with intellectual disabilities within African realities.  

3. Implementation strategies 

 
The Sani Foundation adopts a holistic approach to promoting inclusion for people with 

intellectual disabilities by not only empowering young persons with intellectual disabilities but also 

the engaging families, employers and policymakers. The Foundation uses evidence-based approaches, 

adapted to the local setting to establish a nurturing, supportive and empowering environment within 

which young people with intellectual disabilities can find and develop their strengths and interests 

into a career pathway. Our model explores the different factors that need to be influenced in order to 

transition young people with intellectual disabilities and improve their life outcomes  

 

Figure 2: Sani Foundation’s model 

 
Sani Foundation, 2016 

 

3.1. Education and training 

A guiding principle for our education and training is based on the Person, Environment, 

Occupation (PEO) Model which is an important way of looking at people, to be able to identify their 

strengths & abilities, the influence & support from their environment, and their occupation in daily 

life.  

 

When these three concepts intersect, that meeting point is referred to as the fit (See figure 1); to what 
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extent does a person fit and participate in society, how well is their performance, integration, 

belonging, what is their meaning of life, shared responsibility, how do they contribute to society. All 

this adds to quality of life and wellbeing i.e. the bigger the fit, the happier and more included they are 

in society (Living Life Opportunities, 2015). This is the embodiment of Sani Foundation’s person-

centred and holistic approach. 

Figure 1: PEO Model 

 

Our education and training programme begins with each young person undergoing a self-sufficiency 

assessment (SSA) that involves the participation of parents, caregivers and other people in the 

individual’s immediate support network. This assessment sets specific and measurable goals in the 

individual’s academic, adaptive, social, communication and vocational skills resulting in each person 

having an Individualised Support Plan (ISP). Each individual’s ISP maps out their bio data, context - 

including family & social life, short and long term goals, expected outcomes, strategies to meet goals, 

paid and/or natural supports needed to help meet goals, means of evaluating progress and the 

responsibilities of the learner, the family and the Sani Foundation. This assessment is constantly 

monitored through the individuals’ daily records and a quarterly progress report and meeting with 

everyone who participated in the development of the ISP. 

 

Based on an individual’s ISP and their specific goals and targets, they will then receive daily intensive 

and individualized training in the following areas:  

 

i. Functional Literacy – academic education in literacy, numeracy financial literacy with the aim of 

teaching functional skills for greater independence such as basic reading, writing a resume, reading 

signs and common words, using money, etc. 

ii. Vocational skills – this consists of various lessons in crafting, gardening, art, cooking, etc to provide 

an orientation to the world of work. Through these varied lessons, work ethics and values such as 

productivity, team work, quality control and time management are taught.  

iii. Communication – support towards being able to communicate thoughts, feelings and needs 

effectively in an appropriate manner. Depending on an individual’s specific needs, this could 

include speech and language therapy, sign language training or Picture Exchange Communication 

Support (PECS) which involves using pictures to request for items, communicate thoughts or make 

sentences. 

iv. Behaviour management – the use of Applied Behaviour Analysis (ABA) and its behavioural 

principles to change socially significant behaviour in meaningful ways (SHN, 2015). ABA uses 

Person

OccupationEnviroment

FIT 



4 
 

behavioural laws to teach skills to increase desirable behaviour, decrease challenging behaviour 

and is also effective in improving communication, social relationships, play skills, self-care, school 

skills, and employment skills 

v. Sex Education - that addresses the balance between the need for self-protection and the exercise 

of individual sexual and reproductive rights. Young people with intellectual disabilities are of a 

sexual age, but may not understand sexual boundaries. They need protection from those that 

would take advantage of this lack of understanding, and teaching on what is appropriate or not 

and what body parts are public and what parts are private. 

vi. Adaptive skills – Training in activities of daily living such as self-care and personal responsibility. 

People with intellectual disabilities don’t often understand safety, nor grow in independence 

without structured teaching on how to do the tasks, which means that every task needs to be 

broken down into parts, and taught one at a time. 

vii. Social skills – are skills that encompass an individual’s self-perception, level of social participation 

and their ability to interact well with people with the people in their environment, whether familiar 

or unfamiliar.  

i. Work-readiness – support includes interview coaching; job development and coaching; career 

exploration; hands-on employability skills such as: communication, customer service, team work, 

employer expectations and travel training in the independent use of public transportation  

 

Our approach focuses on giving every child the support they require; whatever their needs, abilities, 

background or circumstances. This ties in closely with the global emerging emphasis on personalised 

learning. Personalised learning is central to raising education standards and increases a child’s chances 

of success  

Within this existing initiative, out of school children with intellectual disabilities - who are unable to 

receive quality education within existing mainstream education institutions - receive support that 

meets their learning styles, needs and development objectives. While several reviews done to date on 

intellectual disabilities in Zambia have focused on identifying problems or detailing the current status 

quo; this initiative focuses on providing a successful replicable model of effectively educating and 

transitioning children with intellectual disabilities in Zambia. 

Through the provision of the above skills training, each individual’s needs, skills, talents and 

aspirations are profiles, and beyond the training, find short term internship experience for our 

beneficiaries to have a real feel of the employment world before accessing a permanent job or setting 

up a business.   

This initiative targets male and female young people with intellectual disabilities aged between 14 and 

25. A broad range of intellectual disabilities falling within the World Health Organisation (WHO) 

definition are supported, including Down Syndrome, Cerebral Palsy, Hydrocephalus, Global 

Developmental Delay, etc. This initiative is based in Lusaka, Zambia and works with 21 young adults (8 

female, 13 male) with intellectual disability. While the Sani Foundation would like to reach as many 

persons with intellectual disabilities as possible, there is also a need to maintain a low staff to learner 

ratio in order to achieve maximum learning impact with each learner, especially those with high 

support needs. As the initiative is still in its pilot phase, the low numbers also allow the Foundation to 

provide intensive support, as required to each beneficiary. 
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3.2. Supported Employment 

Supported employment (SE) is a model used to assist people with disabilities to find, secure and 

maintain jobs in the open labour market. The essential elements of Supported Employment as defined 

by the Association for Supported Employment New Zealand (ASENZ) reflect a generally accepted 

understanding of this form of employment (Parmenter, 2011). To be classified as SE, jobs should 

involve the following characteristics. 

• Open job market employment: Inclusion of people with disability in the mainstream workforce. 

• Fair wages and benefits: The provision of the same wages and related conditions of employment  

• Placement first without prolonged ‘getting ready’ activities or training 

• Inclusiveness regardless of severity of disability. 

• Individualized and on-going support: Support services and strategies that are not time-limited 

• Choices and career development: commitment to on-going pursuit of careers. 

 

The principle of this model is the basis for Sani Foundation’s engagement with potential employers to 

seek employment for young persons with intellectual disabilities; based on each one’s choice, 

strengths and abilities. The ‘place, train and support’ model of SE involves Sani Foundation engaging 

and training job coaches who in turn work with the jobseeker to identify interests and skills, which is 

then followed by matching and placement. 

 

Through this initiative, eight of our 21 members (5 male, 3 female) are employed in various businesses 

around Lusaka including various restaurants & cafes, an art gallery and a horse stable. An additional 5 

members (4 male, 1 female) are employed in a Sani Foundation Juice Bar social business initiative. Our 

goal is to build a self-sustaining, for-profit business that primarily employs people with intellectual 

disabilities. The business is aimed at supporting our members towards independent living while they 

gain valuable work experience and earning a wage for their own sustenance. This business is a 

transition-to-work initiative for people with intellectual disabilities and is aimed at changing and 

challenging perceptions around the capabilities of people with intellectual disabilities. 

 

 

 

 

 

 

 

 

 

With each job placement made, Sani Foundation’s priority is to align and monitor the job against the 

member (employee)’s preferences and career aspirations.  Every employee is supported by a Sani 

Box 3.1 Transition to work – Doris Chipela 

Doris is a 23-year-old girl with a Global Developmental Delay and currently lives 
with both her parents and siblings. With the support of Sani Foundation, Doris is 
currently employed at The Orange Tree Restaurant, where she works in the 
kitchen and prepared meal ingredients for the Chef. She gets no special 
treatment and is treated and made to feel like any other employee there. She is 
very friendly with everyone around her and does her work with the utmost care. 
One of her co-workers said he found Doris easy to relate with because he has a 
cousin with an intellectual disability. Doris’ job coach has been faded out as she 
is now able to work independently with only perioding check-in. She is currently 
being supported in independent travel to enable her to use public transport to 
get to her place of work on time without assistance. 

Sani Foundation, 2017 
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Foundation trained job coach who accompanies them to their job each day and ensures that the 

employee learns the job and meets the employer’s expectations while providing on-going support to 

the employer, employee and employee’s family. The fundamental role of a job coach is to ensure that 

the employee can work as independently as possible and therefore fade out the need for a coach. 

Research has consistently shown that on-going natural supports (through a staff member) are leading 

to greater sustainability of job placements than external supports through a job coach employed by 

pubic authorities or a CSO (Parmenter, 2011). Therefore, Sani Foundation’s initiative implement a 

hybrid of natural supports and job coaching, tailored to the individuals needs as this is a promising 

method of increasing the integration and support of people with ID in the workplace.  

 

3.3. Employer Engagement 

Historically, employment projects for persons with disabilities have primarily only targeted 

the demand side (job seekers) of employment with regards to training persons with disabilities and 

capacity building of disability organisations that support them. However, there is also an important 

need to work with the supply side (employers) and address employers’ possible concerns and 

apprehensions with employing persons with disability. It is an important component of the Sani 

Foundation’s approach to highlight to employers the benefits of hiring persons with disabilities not 

only from a social responsibility perspective but also drawing attention to the commercial advantages.  

Video presentation from one of Sani Foundation’s Inclusive Employment Champions  

 

3.4. Parent training and support 

Sani Foundation is working to provide rights-based training to families of persons with 

intellectual disabilities. A parent support group currently exists under the Foundation as a platform 

for families to discuss successes, challenges and lessons in a safe space. Through this established 

community, the Sani Foundation is creating a network of champions and advocates for ID who have a 

real understanding of issues and challenges that persons with ID face within different aspects of their 

lives. 

Box 3.2 - A Mother’s Road & Dream for a Daughter with Down syndrome 

1998 was the year that Ms. Opha Mulila realised her lifelong dream of having a girl child after 
having 3 boys but also a testing period as her new born, Chintu - was diagnosed with Down 
syndrome. “I wasn’t mentally prepared, even though I had a degree in nursing - with a 
specialty in community health - and was the one who used to talk to antenatal mothers,” she 
poignantly stated. 

Despite a myriad of challenges, Opha adopted a positive approach and outlook which created 
a family environment which was both supportive and appreciative. Seeing Chintu grow into a 
young woman has been a humbling privilege for the Mulila family, who view Chintu as the 
holding glue. Being the last and only girl in a family of four, she has proved to be an endearing 
sibling and daughter, one whose grace and easy-going personality reminds everyone of how 
uniquely gifted we all are. “She was and still is a blessing,” Opha adds. 

Sani Foundation, 2016 
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3.5. Policy Influencing 

  The evidence generated in the implementation of this initiative is a key tool we are using to 

inform policy makers about existing gaps between what is written in policy and what is in practice, as 

well as present a proven model for transitioning persons with IDs into the Zambian labour market.  

The Sani Foundation is also working to create platforms – both physical and virtual - that bring 

together persons with intellectual disabilities, their families, advocates, employers and policymakers 

to seek policy initiative towards supporting and strengthening the accessibility of the open job market. 

This advocacy will use documented evidence of practical examples and experiences of persons with 

Intellectual disabilities' employment to urge policy-makers to ensure inclusive employment in Zambia. 

3.6. Attitude and Behaviour change 

It is not enough for more spaces to simply be provided for persons with IDs, as attitudinal barriers 

also have to be overcome. Perceptions of employers and other persons without disabilities will have 

to be challenged and transformed through evidence based advocacy and celebration of successes. We 

are currently undertaking a number of communication activities aimed at advocating for change in 

social norms through the use of interactive and thought-provoking theatre performances, community 

outreach as well as media campaigns.  

4. Analysis and interpretation of results 

The strength in the design of the Sani Foundation’s model is that it: 

• Embraces a ‘person-centred’ approach, beginning with the person’s needs, aspirations, talents 

and skills. It also emphasizes the person’s choices, strengths and abilities. 

• Respects the capacity and the assets of people with intellectual disabilities and is more flexible 

than existing services in vocational training centres and sheltered workshops1; 

• Goes beyond giving practical skills, qualification and experience but has an equal focus on soft 

skills, employability skills and other areas of functioning important to employment, where people 

with intellectual disabilities may need specific supports such as motivation; problem-solving and 

decision-making skills; following instructions; appropriate behaviours and social skills. 

• Pursues equality by opening up the open labour market, where people with intellectual 

disabilities are not represented; 

• Reflects aspects of governmental thinking on increasing employment for disadvantaged groups, 

and on developing services to meet individual needs; 

• Provides a way for a person with intellectual disability to move from being beneficiaries to being 

citizens. 

This initiative empowers a very marginalised population and gives young people with intellectual 

disabilities a sense of identity, responsibility and independence, aiding them to experience a real job 

setting while operating within an environment which is not only safe but also cultivates requisite skills 

for success.  

                                                           
1 segregated facilities established for people considered unable or unlikely to obtain or retain a job in the open 

labour market because of their perceived learning limitations 



8 
 

5. Implications and keys lessons of the study for enhanced policy 

 
5.1. Person-centred planning and support 

The Sani Foundation’s model focuses on giving every child the support they require, whatever 

their needs, abilities, background or circumstances. This ties in closely with the global emerging 

emphasis on personalised learning. If every child with an ID is to fulfil their learning potential, there 

needs to be an emphasis on personal development, promoting learners’ well-being and enabling them 

to develop their potential as healthy, enterprising and responsible citizens. Personalised learning is 

central to raising standards and is critical in working towards a society where a child’s chances of 

success are not limited by socio-economic background, gender, ethnicity or any disability (UK Dept. of 

Health, 2010). 

 

5.2. Holistic Support 

To enhance an individual’s participation in everyday life means supporting them beyond just 

academic education. When all the skills involved in getting and maintaining a job are considered, it 

becomes clear that a support in social skill, self-care, communication, productivity, task 

accomplishment and general life skills are equally important to individuals with intellectual disabilities. 

Therefore, a major weakness in one or more of these areas could not only result in the loss of a job 

but also perpetuate the stigma and low expectations placed upon persons with intellectual disability. 

Without the emphasis and support to teach adaptive skills, further job skill training could be a wasted 

effort. 

5.3. Mainstreaming Disability inclusion  

Disability results from the interaction between a person with an impairment and the 

attitudinal and environmental barriers which hinder their full and effective participation in society on 

an equal basis with others. Barriers are not only physical but can include attitudes, lack of access to 

services, information, public transportation, etc. Therefore, the inclusion of persons with intellectual 

disability is no longer the responsibility of one Government department but must be mainstreamed 

across various government ministries and programmes.  

People with intellectual disabilities should have access to the range of government services and 

supports, considering that in some cases, this support may need to extend over the lifespan. Human 

rights principles should be seen as overarching all service delivery; this outlook and approach has seen 

strides made with the increased inclusion of other vulnerable groups such as women and youth.  

6. Strategic planning and implementation  

The following propositions, relevant to how Africa can strategically plan and implement 

disability inclusion at a country and regional level, have been informed by the Sani Foundation’s 

Zambia case study findings and can act as a guide for countries presently attempting to revise old 

policies and/or develop new policies which will go some way in addressing the inequalities 

experienced by people with intellectual disabilities. 

 

6.1. Country Level 

6.1.1. UNCRPD and its domestication 

The signing and ratification of the UNCRPD is the first step for countries to commit to the inclusion of 

people with disabilities. However, there needs to be a domestic effect on a country’s legal system 
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after ratifying the international instrument, especially if there is a legislative requirement to 

incorporate the UNCRPD into the national legal system before the instrument can have force in a 

country’s domestic law.  

 

6.1.2. Comprehensive National Policy 

Following the development of an overarching law, there is need for a national policy on promoting 

education and integrated employment for people with intellectual disabilities. The policy should 

clearly articulating its underlying values, and the corresponding goals and objectives of education and 

integrated employment services for people with intellectual disabilities which flow from these values, 

in consultation with relevant stakeholders, including different government departments, social 

partners and civil society agencies. The initiative by the South Africa could be a guide to the process. 

The established policy will need to be accompanied by an implementation plan that includes a clear 
statement of the underlying value system which has informed this policy and sets up a small number 
of pilot programmes, as part of the strategy, together with evaluation processes, in order to initiate a 
systems change process. Each country needs to explore a variety of models to cater to the particular 
circumstances of local communities.  
 

6.1.3. Locally-based Research 

Good policies are based on good information. There is a dearth of data on the actual incidence and 

prevalence of intellectual disability, especially on the African continent. The use of typical 

epidemiological methodologies may not be entirely relevant, given that disability is a culturally specific 

phenomenon; what counts as a disability in an urban context may not be seen as such in a rural 

community. 

 
6.1.4. Monitoring and Evaluation 

At a national level, there is need to embed effective data collection and management systems to assist 

in informing programme needs, progress and successes for people with intellectual disabilities into 

data-gathering systems for the general population. The monitoring and evaluation should adequately 

capture:  

 

Inputs: Number of persons with IDs accessing services; Types and severity of disability;  

Processes: Detail of various programme models, Type of support(s) being provided; 

Outputs: Skills achieved and progression towards self-sufficiency; Details of type of work people with 

intellectual disabilities are engaged in and wages earned; Level of community support and 

integration 

Box 6.1 – Mainstreaming of disability in South African legislation 
 

i. The Supported Employment Model is adapted to the South African Labour Legislation framework.  
ii. The Skills Development Act - provides for funding for skill development, including learnerships and 

simulated training opportunities. 
iii. The Employment Equity Act - emphasises employment equity and legislates affirmative action.  
iv. The Code of Good Practice and the Technical Assistance Guidelines - developed to guide the 

implementation of the Employment Equity Act and provides a foundation for the development of 
affirmative initiatives and for the implementation of reasonable accommodation.  

v. Engagement with companies to explain legislation and benefits of employing persons with disabilities.  
EmployAbility Project, SA 
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Outcomes: Level of personal choice and informed decisions, Measured of success and quality of life   

 
6.1.5. Promoting attitude and mind-set shift 

There is need for various stakeholders to start to think less about how to ‘improve’ the persons 

with a disability and more about identifying the barriers that currently exist for people with intellectual 

disabilities and how to remove them to make society more inclusive. A powerful tool for challenging 

and transforming mind-sets around disability is through the broad publication and celebration of 

success stories of people with intellectual disabilities. Deliberate efforts must be made by national 

government to showcase the capabilities and potentials that persons with intellectual disabilities can 

achieve once the barriers in their environment have been removed.  

6.2. Regional level 

To support initiatives at national level, African countries may find it of value to form networks 

regionally. An African Support Employment Association modelled off the European Union for 

Supported Employment (EUSE) or the World Association for Supported Employment (WASE) is needed 

to build a network of shared learning, technical assistance and mutual accountability amongst African 

countries. This regional network can then link into the international associations for further learning 

and technical input.  

7. Recommendations 

 

7.1. Redefining inclusion 

The self-sufficiency of persons with intellectual disabilities and the individual support they need is 

determined by different aspects of their impairment, context and environment. Many people receive 

support from multiple facets of government that are fragmented. Multiple specialised professionals 

in health, education and other sectors are driven by different policy sectors and funding pillars that 

do not intersect or consider the collective needs of individuals they serve. To achieve inclusion, African 

countries have to define and organise care and support in a radically different way – with persons with 

intellectual disabilities at the core. With the existing formats in policy formation, insufficient 

resources, organisation, we cannot have cohesive approach and therefore no shift in inclusion. 

7.2. Funding and financing 

In many African countries where distribution of resources is not always commensurate with the need, 

there is need for specific efforts and innovations to generate income specifically for disability 

programming. Several countries are implementing a quota system to ensure a set percentage of every 

employer’s workforce are people with disabilities. However, there is an opportunity to go further and 

earmark all the income collected from non-compliance fines to funding inclusive disability 

programmes. Some countries have also had great successes with implementing a marginal tax on 

amenities such as the national lottery or tobacco which then is specifically allocated to financing 

disability inclusion  

8. Conclusion 

In many African countries, there are limited education services and supports available to people with 

intellectual disabilities and this in turn leaves them with little capacity to enter the labour market. 

However, there are some positive trends we can draw on with most countries having signed and 

ratified the UNCRPD and therefore subscribed to the human rights principles relating to people with 
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disabilities. Government need to commit to delivering on their promise to the disability community 

through the development, implementation and monitoring of inclusive policies and programmes that 

incorporate these principles to the best level possible in the prevailing social-economic condition of 

the each country. 

The opportunity to engage in real work in the general community has been denied to the vast majority 

of people with intellectual disabilities, for several reasons explored above. The first step in bringing 

about change in this situation is a belief that change is desirable and a genuine commitment by various 

stakeholders to effect change. Even with limited resources, African countries can explore ways that 

the most marginalised in society can be includes in an open, inclusive and accessible society.  
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