
The centrality of teachers’ pedagogy in achieving the gender equality goal and quality learning outcomes 

- Realising quality and relevance of education through teacher development in gender responsive 

pedagogy – reflection of UNESCO IICBA’s work 

 

Importance of teacher development in quality learning outcomes 

While MDGs concentrated their education goals on gender equality in access for developing countries, 

SDGs have shifted the educational development discourse to the global agenda for both north and south, 

and more importantly, focusing on the quality of education and learning outcomes.  Clearly, SDGs’ 

education goals are more challenging and demanding.  Inclusiveness and equality go beyond gender, but 

still the gender disparity is evident in both access and learning achievement in many countries on the 

continent.  What has become clear is the role of teachers in achieving these challenging SDGs’ 

educational goals of equality, inclusiveness and quality.  PISA outcomes proved the importance of 

teachers in learning.  Countries with high scores proved to have well qualified and highly motivated 

teachers, as in Finland.  Teachers’ socio-economic status as well as their academic qualifications in many 

African countries have been identified as obstacles in achieving quality education.  

  

Importance of partnership in teacher development 

UNESCO IICBA has been working on teacher development in Africa since 1999 when the institute was 

established as UNESCO’s category one institute to work on teacher development in Africa.  Strategically 

based in Addis Ababa, IICBA has worked with AUC HRST as well as FAWE since its beginning.  In the 

first five years, IICBA’s efforts were focused on developing postgraduate courses in teacher education in 

Africa.  Partnership with universities was essential.  In subsequent years, short-term courses have been 

held in countries, regional economic communities and at pan-African level.  Partnership with Ministries 

of Education, ADEA, its working groups and ICQNs have become vital.  Since 2014 with UNESCO’s 

corporate priorities described below, renewed significance of the partnership with FAWE and AUC 

HRST has been recognised. 

 

Priority Africa and Priority Gender 

For the medium term period 2014-2021, UNESCO’s Member States have confirmed the two Global 

Priorities of UNESCO to be “Priority Africa” and “Gender Equality”.  These two global priorities have 

significant implications for IICBA’s programming.  IICBA’s work on teacher development started 

actively incorporating gender equality.  During the MDG era, the focus was on increased and equitable 

access.  Then in the new environment of SDGs, the tasks have become learning achievement and 

relevance of content.  Interestingly, IICBA’s work in rural Ethiopia proved that when access to secondary 

education for girls is promoted, learning has also been enhanced.  In the rural Afar region where IICBA 

worked on increased access to secondary school for girls, one female student excelled in science and 

received a prize from the AU for her scientific invention.  This shows that access and quality education 

have some positive linkage. 

 

Gender responsive pedagogy for STEAM (Science, Technology, Engineering, Arts/Design and 

Mathematics) 

In 2016, IICBA established a renewed working relationship with FAWE for implementing gender 

responsive pedagogy in STEAM.  TeachHer inaugural training took place in Addis Ababa, supported by 

US public-private partnership funding.  The training aimed at exercising gender-responsive pedagogy in 



teaching science and mathematics for lower secondary girls.  Over 60 teachers from six countries 

(Ethiopia, Ghana, Kenya, Nigeria, South Africa and Tanzania) went through intensive training in learner-

centred and activity-oriented teaching methods.  Most teachers went through their own education and 

training in a different pedagogical environment, and during this training, they needed to reflect and undo 

what were normal practices in the past.  While it was a difficult process, most teachers took the 

professional challenges in good faith and even enjoyed the progression.  

 

Motivation as the key for teacher development in knowledge and skills 

In 2016, IICBA started a study on teacher motivation in partnership with AUC, FAWE and ILO.  The 

study identified the factors necessary to increase teachers’ motivation.  These factors included financial as 

well as professional aspects, where the latter were more important.  Here is a window of opportunity for 

teachers to internalise gender responsive pedagogy to increase learners’ achievement, which in turn brings 

higher recognition of teachers by students, parents and communities.   


